As students adjust to a new school, they may face discrimination from teachers and peers; they may also experience difficulties integrating and making friends, developing romantic relationships, having academic success, and making language adjustments (Vinokurov, Trickett, & Birman, 2002) . Further, children who have been exposed to violence are at risk for lower grade point averages and more days of school absence (Hurt, Malmud, Brodsky, & Gianetta, 2001 ).
One of the biggest challenges of a refugee child is the language barrier. To function in a society, communication through language is a necessity. Many refugee children's native language is different from their new country's language, which causes problems in a traditional school setting. School systems are set up in such a way that students learn through instruction, by collaborating with peers, and by completing homework. If the language is not understood, the educational system is not fully effective and the child is not learning up to his or her capability.
Refugee children tend to understand and speak new languages more quickly than their parents. This may seem advantageous for students in a new school; however, a language gap is often formed between the student and the parents (Gonzales, Dumka, Deardorff, Carter, & McCray, 2004) . This gap may lead to conflict between parents and children. Parents may think that their children should hold on to cultural traditions from their native country, while the children may deviate from these traditions as they adjust to new social groups and culture (Kwak, 2003) . Research has also shown that the playground setting and playground activities can be a source for intervention.
Government and community-supported playgrounds have been shown to provide protective environments for traumatized refugee children (Jackson, 2006) . In this study, both parents and children partici- • Talking about what brought a survivor to this country or what happened in the home country can be highly distressing for the survivor, especially after s/he leaves the interview and is alone with the memories. There is high potential for re-traumatization, whether or not the survivor gives any indication of this.
• There is great variability in the physical and psychological effects of war and torture trauma, as well as tremendous variability in how survivors present themselves and their stories. There is also high variability in the ability to remember what happened and put it into words. Many war and torture traumas are considered "unspeakable acts."
• Be prepared to talk at the collective (vs. individual) level, depending on the culture (e.g.,what happened to us vs. what happened to me; use of pronoun we instead of I).
• Recounting what happened is a gradual process that unfolds over time, often years, as trust is slowly and carefully established.
Expectations about the amount of time needed to learn a survivor's history must be calibrated accordingly.
• Some survivors present a chronological account of what happened; others may move around in time. The story may be remembered differently on different occasions. There may also be apparent gaps, inconsistencies or incongruencies.
• Listening to the story and enduring the corresponding emotions with the survivor has healing value in and of itself.
• Be prepared to refer the survivor to appropriate professional and community resources. Trauma disclosure is often rare and presents a unique opportunity to provide information and referral services.
• Allow plenty of time for closure after emotional wounds have been re-opened by talking about trauma. Talking about more ordinary, everyday activities or, alternatively, talking about the survivor's strengths can provide a way to wind down the interview.
• Listening to survivors' stories often elicits unexpectedly strong feelings in the interviewer that can impact the interview and the relationship. It is essential that interviewers have access to professional consultation.
